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Gen er a l  Mar k in g  Gu id an ce  
 

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last . 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, ie if the answer m atches the 

m ark schem e. Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e. 

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited. 

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted. 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response. 
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Pap er  1 :  Dr am a an d  Pr ose  

Sect ion A:  Dram a 

 

A View  f r om  t h e Br id g e 

 

Quest ion 

Num ber 

I ndicat ive content  

1 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Alfier i is the play’s narrator who tells the story in a series of 

flashbacks. As an I talian-born lawyer he has a unique perspect ive 

on the play’s events and act ions of the characters. He studies and 

respects Am erican law but  is also t rue to his I talian roots. He can 

be considered the m ain character who views the play’s events 

from  the bridge between two cultures. He is part  of the im m igrant  

com m unity 

 

 Alfier i’s office fits into the set t ing of the play and he him self 

represents the br idge between the labouring com m unity of the 

Red Hook longshorem en and the em erging m odern and 

intellectual com m unity of Manhat tan 

 

 he is im portant  in com m unicat ing the play’s events. His role is 

com parable to the Chorus in Greek t ragedies. He int roduces 

characters, considers events and talks to the audience. He t r ies 

to reason with characters such as Eddie 

 

 Alfier i is ult im ately unable to prevent  the t ragedy in spite of his 

best  efforts to do so. He is a gent le and kind m an who wants very 

m uch to fix the situat ion that  is unravelling before him . There is a 

fatalist ic elem ent  in his narrat ion 

 

 he is a reliable fr iend and advisor to Eddie, t rying to warn him  of 

the potent ial consequences of his act ions. We know from  the start  

of the play what  the outcom e will be but  the dram at ic tension is 

m aintained in learning how events unfold. Alfier i notes:  ‘I  could 

see every step com ing, step after step, like a dark figure walking 

down a hall towards a certain door’ 

 

 Alfier i acts as a voice for Arthur Miller  and his views. He is t rusted 

by the audience who find credibilit y in his account  of events. He is 

im portant  in providing a clear st ructure to the play in his short  

narrat ion/ descript ion at  the start  of each scene.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant   

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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A View  f r om  t h e Br id g e –  Ar t h u r  Mi l ler  

 

Quest ion 

Num ber 

I ndicat ive content  

1 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 m ost  of the play is set  in Eddie and Beat r ice’s flat  in a tenem ent  in 

Red Hook. The stage direct ions suggest  that  it  is a fair ly bare 

environm ent  but  that  it  is clean and com fortable – a hom ely 

environm ent . The st reet  outside is also used on stage as the 

dram a m oves out  of the flat  and into the com m unity 

 

 the t im e period of the 1950s is an im portant  aspect  of the play’s 

set t ing. The posit ion of a wom an as a hom em aker dependent  on a 

working m an is challenged by Catherine’s desire to work as a 

stenographer. This is seen as a threat  by Eddie but  it  could be 

argued that  in sending her to school he part ially dem onst rated a 

m ore m odern view.  Beat r ice’s role as a wom an in the household 

reflects the standard 1950s at t itudes – she m akes her opinions 

known but  st ill does what  Eddie tells her to do 

 

 the 1950s view of m asculinity is also evident  in the play. 

Rodolpho’s  interests in singing and cooking are perceived as 

fem inine t raits by Eddie and the m en at  the docks. This leads to 

accusat ions of hom osexuality and suspicion of Rodolpho’s 

intent ions.  I t  is the working class 1950s set t ing that  

accom m odates this view 

 

 Red Hook is described by Alfier i in the opening of the play as ‘the 

slum  that  faces the bay on the seaward side of Brooklyn Bridge. 

This is the gullet  of New York swallowing the tonnage of the world.’ 

People here do not  have m uch but  work very hard for their  liv ing.  

Eddie is proud of his job as a longshorem an. This is the area that  

accom m odates the I talian Am erican com m unity and in this respect  

it  bears the tension of both societ ies 

 

 Am erican law collides with Sicilian codes of honour in this 

com m unity and, as the play progresses;  it  is this tension in the 

set t ing that  provides m uch of the unfolding dram a. Alfier i’s office 

offers a br idge between the two worlds, but  is unable to br ing 

about  resolut ion to the situat ion between Eddie and the rest  of the 

com m unity 

 

 Am erica itself and New York in part icular are new world em blem s 

of hope and the Am erican Dream  is evident  in the play’s set t ing. 

The ideas that  Marco and Rodolpho can be successful there and 

that  Catherine can m arry a m an of her choice and work for a liv ing 

are powerful possibilit ies.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are clearly 
relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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An  I n sp ect o r  Cal l s –  J. B. Pr iest ley  

 

Quest ion 

Num ber 

I ndicat ive content  

2 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 candidates m ay argue that  Sheila is the character who changes the 

m ost  as a result  of the I nspector’s visit ,  but  exam iners m ust  be 

open to a range of supported argum ents pertaining to other 

characters 

 

 Sheila is the character who shows percept ion and insight  when the 

I nspector begins his quest ioning of the Bir ling fam ily. She is 

init ially described by Priest ley as:  ‘a pret ty gir l in her early 

twent ies, very pleased with life and rather excited’. The I nspector ’s 

revelat ions lead her to quest ion herself and her fam ily’s act ions 

and values 

 

 she works out  the t ruth about  Gerald and the realit y of her 

relat ionship with him  when it  is revealed that  he knew Eva 

Sm ith/ Daisy Renton. Her m aturity in dealing with Gerald’s 

dishonesty reflects a considerable change from  the young wom an 

at  the start  of the play who was m ost  interested in what  kind of 

engagem ent  r ing had been bought  for her 

 

 she shows sym pathy for Eva when it  is revealed that  her father 

sacked her for request ing a pay r ise. I t  can be argued that  this 

shows a sense of social responsibilit y and hum anity not  seen in 

m ost  of the other characters 

 

 she is shocked and upset  when she learns of her own role in 

Eva/ Daisy’s fate. She is angry with her parents for failing to 

recognise their  parts in the dem ise of Eva/ Daisy. I t  can be argued 

that  she becom es the I nspector’s ally in br inging the fam ily to 

book for their  act ions  

 

 she fully accepts responsibilit y for her part  in Eva/ Daisy’s downfall 

and will not  be sidelined by her parents or Gerald when their  

involvem ent  is exposed by the I nspector 

 

 Eric is a character who can be seen to have changed in the course 

of the play. He appears to have grown up som ewhat  by the end of 

the play and is able to stand up to his father and tell him  the t ruth. 

He stands with his sister in disagreeing with his parents’ desire to 

cover up the events related to Eva/ Daisy 

 

 Gerald changes very lit t le throughout  the course of the play, but  

could be argued that  his relat ionship with Sheila is now on a m ore 
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honest  and m ature foot ing than at  the start  of the play ( though 

this is not  of his doing) .He is the character who t r ies to expose the 

I nspector as an im poster by asking the policem an about  Goole on 

his walk outside 

 

 Mr and Mrs Bir ling rem ain unm oved by the end of the play and it  is 

difficult  to argue that  there is any degree of change following the 

I nspector ’s visit .  

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

  
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Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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An  I n sp ect o r  Cal l s –  J. B. Pr iest ley  

 

Quest ion 

Num ber 

I ndicat ive content  

2 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the descript ion of the Bir ling fam ily dining room  reflects wealth in 

the heavy furniture, cut  glass and opulent  surroundings. This is the 

kind of room  that  m oney can provide and the context  of an 

engagem ent  party im plies pr ivilege and luxury. Servants are 

em ployed to serve the fam ily in the form  of the vir tually invisible 

Edna and no doubt  other unseen but lers, cooks and scullery m aids. 

An audience from  1946 would have been aware that  this set t ing 

was from  a very different  era to their  own 

 

 Arthur Bir ling is very proud of the fact  that  he is a self-m ade m an 

of business and bears the confidence of a successful indust r ialist  in 

his lengthy speeches and confident  eulogising on subjects ranging 

from  the possibilit y of war to the new super liner, Titanic. Money 

br ings confidence, over-confidence in Bir ling’s case, that  proves 

dangerous as the irony of Priest ley’s dram a confirm s. The Titanic 

was not  unsinkable and war was on the horizon as audiences 

would know all too well 

 

 wealth is at  the heart  of Sheila’s upbringing. She is port rayed as a 

spoilt ,  im m ature gir l at  the start  of the play, sheltered by her 

parents’ m oney. She uses her wealth and posit ion as a form  of 

power to have Eva sacked from  Milwards for a m inor 

t ransgression.  She is m aterialist ic in her at t itudes to appearance 

and possessions, m ost  excited upon her engagem ent  and at  the 

r ing that  Gerald has bought  for her. ‘I s it  the one I  wanted?’ 

 

 Gerald com es from  a fam ily of wealth and ar istocrat ic posit ion – 

his m other and father are Lord and Lady Croft  and Gerald 

possesses the louche self-confidence of a pr ivileged young m an. 

He is able to put  Eva/ Daisy up in a fr iend’s flat  because he has 

connect ions but  he cannot  understand Eva/ Daisy’s situat ion as 

financial need is so far rem oved from  his own experience 

 

 Eric has been dam aged by the wealth of his fam ily. The effect  of 

his lavish upbringing is that  he has turned to alcohol as a m eans of 

fulfilm ent  and, like Gerald, has no understanding of what  it  is to be 

without  m oney. When he is dr iven to steal from  his father’s 

business to support  Eva/ Daisy after she becom es pregnant  with his 

baby, it  is Eva whose m oral values will not  perm it  her to accept  

this help. Priest ley im plies in his play that  great  financial wealth 

can lead to m oral dest itut ion 
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 the I nspector ’s visit  seeks to expose the failings of the Bir ling/ Croft  

fam ily. The I nspector is set  apart  from  m aterial considerat ions, 

m aking him  an effect ive character to expose the failings of the r ich 

and the unfairness of Capitalism . The play can be seen to serve as 

a warning about  the pit falls of wealth and the quest  for financial 

reward. 

 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are clearly 
relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 
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 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Hen r y  V –  W i l l iam  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

3 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the quotat ion com es from  the Dauphin’s speech in Act  2 Scene 3 

of the play , where he describes Henry as an ineffect ive leader and 

no real threat  to French power. Henry’s reputat ion precedes him  

as the hard-drinking com panion of Falstaff and his entourage. 

Candidates m ay argue that  he is fully changed into a good king but  

be aware of alternat ive interpretat ions in response to this quest ion 

 

 it  can be argued that  Henry’s claim  to the French throne is not  

fully just ifiable and that  vanity leads him  to this cam paign with the 

support  of the church which has it s own m ot ives. The Dauphin 

certainly believes that  he is unchanged from  the irresponsible 

ways of his youth. One can also argue that  he is only willing to 

at tack France if the bishops can legally confirm  his claim  to the 

throne. This m ay show him  to be a good ruler with a m oral 

conscience and sense of responsibilit y. I n the scene where he 

woos Katherine he is not  vain;  he is self-deprecat ingly m odest  

about  his looks and talents 

 

 it  can be argued that  there is shallowness to Henry’s character. He 

is calculat ing and cunning in the way he condem ns Cam bridge, 

Scroop and Grey to death for t reachery.  On the other hand, he 

shows him self to be a pious m an of his word. He is j ust  and 

honourable in ensuring that  his soldiers do not  loot  the French 

villages and in t reat ing the Dauphin’s m essengers well 

 

 Henry disguises him self to m ove am ongst  his soldiers on the eve 

of the Bat t le of Agincourt . He is also an inspir ing speaker who is 

able to m ot ivate his m en through the power of his words. He m ay 

have indulged in hum our in his past  life as a young prince but  

these aspects of his personalit y can now be seen in a posit ive light  

as he shows him self to be adaptable and clever  

 

 at  the accusat ion that  he is ‘giddy’, he shows him self to be a ruler 

in cont rol when he is firm  in his dem ands of the French after their  

defeat .  He shows m ercy when the town of Harfleur’s cit izens 

surrender and in dealing with the drunk who insults him . He shows 

that  he can be ruthless when he threatens these very cit izens with 

ext rem e violence if they do not  surrender 

 

 Henry shows heroism  and determ inat ion in the play. Candidates 

will be able to argue the extent  to which he has becom e a good 

king. 
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Hen r y  V –  W i l l iam  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

3 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 it  is arguable whether the way in which Henry t reats his old 

dr inking fr iend Falstaff is disloyal or not . The two had been very 

close but  now it  is reported that  Falstaff is pining away because of 

Henry’s lack of at tent ion. Candidates m ay discuss the nature of 

loyalty and there m ay be som e overlap with the them e of 

fr iendship 

 

 m ost  English characters show loyalty to Henry, fight ing with him  in 

bat t le even when they are outnum bered.  Westm oreland expresses 

his desire that  he and Henry alone engage the French arm y. The 

three conspirators Scroop, Cam bridge and Grey are t raitors to King 

Henry 

 

 Cam bridge, Scroop and Grey plot  to assassinate Henry, for which 

they are put  to death. Henry considers the bet rayal of Scroop to 

be the m ost  bit ter as they had been fr iends. Henry refers to the 

t reachery of Lord Scroop, who ‘knew'st  the very bot tom  of m y 

soul, /  That  alm ost  m ightst  have coined m e into gold’ as a ‘cruel, 

ingrateful, savage and inhum an creature’ 

 

 when the French kill the luggage boys in the English tents they are 

in breach of the rules of law which suggests t reachery and 

bet rayal. This m ay be deliberate on Shakespeare’s part  to put  the 

French in a com parat ively poor light  com pared with the English 

 

 Henry rem ains loyal to his convict ions when he abides by his own 

rules and does not  intercede in the execut ion of Bardolph after he 

has stolen a religious icon from  a French church. He knew 

Bardolph in his old dr inking days with Falstaff but  is unm oved by 

this connect ion, rem aining t rue to his word  

 

 Henry shows loyalty to England and to his t roops. He considers it  

his duty to lay claim  to the French throne. He is loyal to his word, 

t reat ing the French at  Harfleur with m ercy after their  surrender. 

When m oving am ongst  his t roops in disguise we see his loyalty to 

this ‘band of brothers’.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Mu ch  Ad o  Ab ou t  No t h in g  –  W i l l i am  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

4 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Hero is Leonato’s daughter and the cousin of Beat r ice. They are 

close fr iends as well as being related. Hero is a typical vir tuous 

Elizabethan wom an;  she is gent le, quiet  and obedient . She can be 

seen as a foil to Beat r ice (a foil is a character who enhances the 

at t r ibutes of another character)    

 

 Hero’s story begins as a classic form al courtship. She is passive 

and obedient  in the arrangem ents for her m arr iage to Claudio. She 

is at t racted to Claudio following a previous visit ,  but  is encouraged 

by Leonato to accept  Don Pedro’s proposal at  the dance. When she 

finds that  Don Pedro is wooing her on Claudio’s behalf, she is 

happy to accept  the proposal 

 

 Hero shows som e self-will and personalit y when she is involved in 

the decept ion of Beat r ice into believing that  Benedick is in love 

with her. I n m ost  big decisions, however, she allows others to 

choose her fate for her. She is the lead fem ale character but  has 

the fewest  lines of any of the m ain characters 

 

 Hero is devastated when she is accused of adultery. Her dist ress is 

clear but  she does not  properly defend herself.  This is left  to 

Beat r ice who is fierce and outspoken in her response to the 

accusat ions. Hero faints at  the shock of denunciat ion and ‘plays 

dead’ after this incident  

 

 in ‘death’, Hero is gr ieved for by Claudio and Don Pedro who regret  

their  hasty accusat ions on hear ing of the plot  set  by Don John. 

Claudio writes an epitaph to sing at  her tom b, thereby restor ing 

her value in his eyes and that  of others 

 

 she is com plicit  in playing the role of a cousin in the m arr iage 

cerem ony to Claudio who finally unm asks his beloved. She m ay 

forgive Claudio at  the end of the play but  she is less naïve about  

m en and speaks for herself after her unveiling at  the wedding:  

‘One Hero died defiled, but  I  do live, And surely as I  live I  am  a 

m aid’ 

 

 there is further evidence that  she is m ore independent  and 

proact ive as a character when she ‘steals’ Beat r ice’s love poem  

about  Benedick to give to him  to seal their  relat ionship. I t  is 

possible that  she has changed to an extent  by the end of the play. 
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Mu ch  Ad o  Ab ou t  No t h in g  –  W i l l i am  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

4 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 this play is a com edy and Shakespeare uses word play, decept ion, 

an am using sub-plot  and the joy of a happy ending to fulfil it s 

intent . Punning is used a great  deal throughout  the play. An 

exam ple of this hum our would be in Act  1 Scene 1 when the 

m essenger says to Beat r ice about  Benedick:  ‘And a good soldier 

too, lady.’ She replies:  ‘And a good soldier to a lady, but  what  is 

he to a lord?’ 

 

 repeated or running jokes are used to br ing hum our to the play. 

For exam ple, in this play and others by Shakespeare, the them e of 

cuckolding is repeated and brought  up. From  the start  of the play 

when Don Pedro, Leonato and Benedick are discussing the 

parentage of Hero, Benedick says ‘Were you in doubt  sir  that  you 

asked her?’ to which Leonato wit t ily responds with the retort :  

‘Signor Benedick, no, for then you were a child. ’ I ndirect  

references to cuckolding are m ade several m ore t im es by Benedick 

in this scene 

 

 j okes that  relate specifically to the t im e the play was writ ten are 

used in this play such as the reference to Prester John’s foot ,  

Great  Cham ’s beard and the Pygm ies. These points would have 

been well known to an Elizabethan audience but  m ay m ean lit t le to 

m odern ones. This is known as topical hum our. Exaggerat ion is 

also used in this exchange to br ing com edy to the play  

 

 the st ructure of the play, interspersing the sub-plot  with Dogberry 

and Verges with the m ain plot , br ings hum our to the play. 

Dogberry is the Master Constable and Head of the Watch. He is a 

well-m eaning buffoon who com es out  with som e of the play’s 

funniest  lines. ‘…yet  forget  not  that  I  am  an ass! ’ His use of 

repet it ion is another form  of hum our used in the play  

 

 verbal joust ing, part icular ly between Benedick and Beat r ice, is a 

r ich source of hum our in the play. Their war of words provides 

lively energy for the audience. 
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are clearly 
relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Rom eo an d  Ju l ie t  –  W i l l i am  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

5 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Rom eo’s cousin, Benvolio, is im portant  to him  as he is also his 

very good fr iend. He is different  to Mercut io and Tybalt , being a 

m ore balanced and neut ral character in the play. He is a natural 

peace-m aker, eager to stop the feud between the Montagues and 

Capulets. I n Act  1 Scene 1 he t r ies to prevent  the brawl in the 

st reets of Verona. His nam e hints at  his essent ial goodness – he 

‘wishes well’.  Lord and Lady Montague turn to him  for insight  into 

Rom eo’s behaviour near the start  of the play and he acts as a go-

between for the pr ince and the Montagues 

 

 Rom eo listens to Benvolio and it  is he who persuades his cousin to 

gatecrash the Capulet  ball in an at tem pt  to put  Rosaline from  his 

m ind. I ronically, Benvolio’s plan works and Rom eo does indeed 

forget  Rosaline upon m eet ing Juliet . He witnesses the duel 

between Tybalt  and Mercut io and it  is he who advises Rom eo to 

run away after his revenge killing of Tybalt . He is a pract ical and 

well-m eaning influence in Rom eo’s life but  is unable to prevent  the 

t ragedy 

 

 Mercut io is Rom eo’s best  fr iend. He is very loyal towards Rom eo 

and enjoys teasing him  in an affect ionate m anner. His nam e 

reflects his m ercurial nature and he is quick- tem pered as well as 

clever and wit ty. I t  is Mercut io who refers to Tybalt  as ‘King of 

cats.’ He is neither Montague nor Capulet  and although he is a 

relat ively m inor character, he has a significant  im pact  on the play, 

not  least  because it  is his death during the fight  with Tybalt  that  

catalyses and accelerates the t ragedy. I t  is because he is so 

incensed and grief-st r icken at  the loss of Mercut io that  Rom eo kills 

his wife’s cousin, Tybalt , after previously vowing to love him . 

Rom eo is banished to Mantua because of the violent  and desperate 

revenge he takes on Tybalt  for  killing his fr iend 

 

 Friar Lawrence can be considered to be Rom eo’s fr iend as he offers 

him  advice and t r ies to help him . He knows Rom eo very well and 

affect ionately refers to him  as ‘m y good son’. He suggests the 

dangerous plan to fake Juliet ’s death and for a m essage to be sent  

to Rom eo in Mantua, but  this plan is unsuccessful. Fr iar Lawrence 

advises Rom eo:  ‘they stum ble that  run fast ’ but  in fact  he should 

have followed his own advice. He is part ly to blam e for the deaths 

of Rom eo and Juliet  

 

 Balthazar is Rom eo’s servant  and t rusted fr iend. Towards the end 
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of the play he t r ies to stop Rom eo from  entering the vault  but  is 

unable to influence him . Rom eo wishes him  well and thanks him  

for his loyalty as a fr iend. Balthazar tells Friar Lawrence where 

Rom eo is and also passes on the let ter to the pr ince that  explains 

why Rom eo has killed him self.  

 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 
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percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Rom eo an d  Ju l ie t  –  W i l l i am  Sh ak esp ear e 

 

Quest ion 

Num ber 

I ndicat ive content  

5 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the them e of fate is a key them e in the play. Candidates m ay 

argue that  this is the m ost  im portant  them e and/ or discuss the 

im portance of other them es. The them e of fate is very im portant  

from  the start  as the Prologue sets out  the point  that  Rom eo and 

Juliet  are ‘star cross’d lovers’. The fact  that  the Prologue sets out  

the whole story highlights the im portance of fate in the play. 

Rom eo and Juliet ’s love is described as ‘death m arked’ 

 

 the them e of fate can be seen in term s of the feud between the 

Capulets and Montagues – an ongoing grudge that  Rom eo and 

Juliet  have no cont rol over. Fate would have been a serious m at ter 

for Shakespeare’s audience;  he was influenced by the Greek 

t ragedies and the characters of Rom eo and Juliet  cannot  escape 

their  dest iny whatever desperate act ions they take to t ry to avoid 

it .  Rom eo describes him self as ‘fortune’s fool’ after he has killed 

Tybalt . Juliet  says ‘a faint  cold fear thr ills through m y veins’ before 

taking the Friar ’s sleeping pot ion 

 

 it  is the undelivered m essage sent  by Friar Lawrence to Rom eo in 

Mantua that  results in his m isunderstanding that  Juliet  is dead. 

Rom eo and Juliet ’s helplessness in the face of fate causes the 

audience to feel sym pathy for them . They are undoubtedly its 

vict im s and their  deaths, though inevitable, are poignant ly sad 

 

 candidates m ay argue that  love is a m ore im portant  them e than 

fate. Love can be seen throughout  the play from  Rom eo’s ear ly 

‘puppy love’ for Rosaline to Paris’s t radit ional and convent ional 

love for Juliet . Fate and love are clearly linked in the play as 

Rom eo and Juliet  fall in love at  first  sight .  The Elizabethans 

believed that  everyone had a soul m ate, an ‘other half’ that  they 

were dest ined to be with. The love between Rom eo and Juliet  is 

spir itual and pure -  an im m ediate, all-encom passing passion 

 

 death is another significant  them e in the play and Shakespeare 

shows the end product  of violence frequent ly throughout  his work. 

Mercut io, Tybalt , Paris, Rom eo and Juliet  all die in the play. Death 

is personified as Juliet ’s husband:  ‘Death is m y son- in- law’. I t  

casts a dark shadow over the whole play 

 

 other them es that  candidates m ay write about  include:  t im e. The 

Chorus tells the audience at  the beginning of the play that  it  will 

last  two hours. Tim e is crucial to the plot  and seem s to work hand 
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in hand with fate and death. An exam ple of this is that  Juliet  

wakes up just  after Rom eo has taken the fatal poison. Other 

them es that  candidates m ay write about  are:  fam ilies, hat red and 

violence. Reward all valid suggest ions for the m ost  im portant  

them e. 

 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 
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percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Th e I m p or t an ce o f  Bein g  Ear n est  –  Oscar  W i ld e 

 

Quest ion 

Num ber 

I ndicat ive content  

6(a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Cecily is the ward of Jack and he has to take responsibilit y for her 

unt il she com es of age. She is also the granddaughter of the old 

gent lem an who found Jack as a baby and adopted him . She is a 

rom ant ic character who seeks a relat ionship with som eone 

disreputable. She is drawn to the im aginary brother of Jack, 

Ernest , and falls for Algernon as a result  

 

 Algernon is a charm ing and insouciant  young m an;  he is the 

nephew of Lady Bracknell.  He is Jack’s best  fr iend and the inventor 

of ‘Bunbury’,  a fict ional fr iend whose ill health offers Algernon an 

escape from  unwanted social engagem ents. He is unasham edly 

self- indulgent  and am oral. He is well-m atched to Cecily because of 

her im aginat ion and art ist ry 

 
 Algernon thinks that  Jack’s nam e is Ernest  but  upon finding the 

engraved cigaret te case to ‘Uncle Jack’ from  ‘lit t le Cecily’ Algernon 

discovers the t ruth about  Jack’s double life and finds out  that  is 

Cecily, Jack’s ward. Jack’s descr ipt ion of Cecily int r igues Algernon 

and this m arks his first  interest  in her 

 

 in Act  2, Algernon arr ives at  Jack’s count ry estate while Jack is in 

London. He pretends to be the notor ious Ernest  and int roduces 

him self to Cecily. Algernon falls for Cecily and their rom ance is 

assisted by the fact  that  she has becom e besot ted by the 

im aginary idea of Ernest  and the nam e itself.  Algernon is swift  to 

propose to Cecily when she returns to the garden to water the 

flowers. This im plies that  m arr iage does not  depend upon knowing 

som eone for a long t im e or in any detail 

 

 Cecily already considers herself engaged to Algernon as a result  of 

her fantasy about  the idea of Ernest . She has writ ten love let ters 

to herself from  the im aginary character, diar ised details of the 

relat ionship and even has a r ing. Algernon is not  pleased by the 

idea that  her love for him  stem s largely from  the fict it ious nam e, 

Ernest  

 

 Algernon at tem pts to be rechristened Ernest  by Chasuble in order 

to ensure his m arr iage to Cecily goes ahead. When Cecily finds out  

that  Algernon has lied about  being called Ernest  he tells her that  

he did so in order to m eet  her which is t rue. Cecily and Algernon 

are well suited to each other and their  relat ionship is the one that  

is based in honesty at  this point  in the play.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 There is som e evidence of engagem ent  with the text , 

exam ples used are of part ial relevance  

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Th e I m p or t an ce o f  Bein g  Ear n est  –  Oscar  W i ld e 

 

Quest ion 

Num ber 

I ndicat ive content  

6 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the play is set  in England in the 1890s. Act  1 is set  in London while 

Acts 2 and 3 are set  in the count ryside of Hert fordshire. I t  begins 

in the fashionable West  End flat  of Algernon Moncreiff in Half-Moon 

St reet   

 

 Wilde’s scenes in both town and count ry are im portant  in showing 

his key them es and ideas. The elegant  Mayfair  townhouse reflects 

the opulence of the upper classes in Victor ian society. The 

inclusion of servants, fine food and elegant  décor m atched the r ich 

and pr ivileged lifestyles of those he wrote about . The stage 

direct ions note that  the house was ‘luxuriously and art ist ically 

furnished’ 

  

 the count ry set t ing offers a visual cont rast  but  is no less luxurious 

than the town set t ing. The second Act  takes place outside in the 

rose garden at  the Manor House in Woolton. The grey stone steps 

and old- fashioned style reflect  the them e of t radit ion and 

conservat ism  

 

 Scene 2 involves the tea cerem ony with Cecily and Gwendolen. 

The tea becom es a r idiculous event  because of the circum stances 

in which it  takes place. Wilde has Cecily constant ly water ing the 

roses and Algernon com pares Cecily to ‘a pink rose’.  These 

flowers, like the piano in the opening scene, set  a flippant  m ood 

that  supports Wilde’s them e of the t r iv ial nature of society 

 

 Wilde’s set t ings support  his them es of social class and pr ivilege. 

Set t ings are m anipulated by Jack to allow him  the freedom  to be 

one person, Ernest , in the city and another person, Jack, in the 

count ry. While eat ing cucum ber sandwiches, Algernon adm its to 

the sam e decept ion, using an im aginary invalid fr iend, Bunbury, as 

his cover. Set t ings are used by these characters to support  the lies 

they tell to live the kind of lives they want  to live.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Ou r  Tow n  –  Th or n t on  W i ld er  

 

Quest ion 

Num ber 

I ndicat ive content  

7 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t .  

 

Th er e sh ou ld  b e som e in d icat ion  o f  w h y  t h e can d id at e h as ch osen  

a p ar t i cu lar  ch ar act er . A l l  j u st i f ied  ch o ices sh ou ld  b e accep t ed . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  on e o f  t h e f o l low in g  m ay  b e 

ch osen :   

 

 the Webb and Gibbs fam ilies are cent ral to the play’s act ion. The 

older generat ion consists of Dr Frank Gibbs, the town’s doctor, 

who is the father of George and Rebecca Gibbs. He is an expert  on 

the Am erican Civil War and lives next  door to the Webbs. He is 

im portant  to the play as he is head of the Gibbs fam ily and his role 

as doctor places him  in the m iddle of the play’s them es of life and 

death. Mrs Julia Hersey Gibbs is the wife of Dr Gibbs and 

represents a typical housewife in the first  two acts of the play  

 

 Mr Webb and Mrs Webb are the parents of Em ily Webb. Mr Webb is 

editor and publisher of the Grover’s Corners Sent inel. He is asked 

quest ions by the audience as part  of Wilder’s staging and is both 

an inform at ive and interact ive character 

 

 George and Em ily are the m ain characters from  the younger 

generat ion in this play. The play t races their  relat ionship from  

teenage sweethearts to a m arr ied couple to their  separat ion by 

Em ily’s death in childbir th. Other m em bers of the younger 

generat ion in the Webb and Gibbs fam ilies are Rebecca Gibbs and 

Wally Webb. Rebecca is interested in how Grover’s Corners fit s into 

the universe. This expanding im age is cent ral to Wilder’s them e of 

carpe diem  and individuality within an infinite universe. Wally is 

one of the dead souls, dying young from  peritonit is 

 

 George is a very respectable young m an and m odel son to his 

parents but  his decision to m arry Em ily Webb and stay in his hom e 

town of Grover’s Corners is a cont roversial one. He had planned to 

go to agricultural college but  decides against  it  because of his love 

for Em ily. By cont rast , Dr Gibbs has pursued his career as a 

pr ior ity in life. Mrs Gibbs is keen to visit  Paris but  never fulfils her 

dream , dying before she can realise it .  I n this way, Wilder shows 

the different  at t itudes between the generat ions to choosing 

pr ior it ies and life paths.  He discusses the nature of m arr iage and 

being a husband with Mr Webb in Act  2  

 

 Em ily becom es a m em ber of the Gibbs fam ily when she m arr ies 

George. She is an intelligent  student  and a good daughter to the 

Webbs. She dies in childbir th and is one of the dead spir its who 

wishes to return to the world of the liv ing. I t  is her return to the 
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liv ing world that  em phasises the im portance of seizing the day as 

life will soon pass. The dead souls can be seen as older 

generat ions. They understand the fut ilit y of t rying to relive 

m om ents of life and advise Em ily against  her at tem pts to return 

 

 the Gibbs and Webb fam ilies represent  norm al Am erican fam ilies 

that  the audience would be able to relate to. The relat ionships and 

differences between the generat ions enable Wilder to m ake his 

m essage about  the passage of t im e, gulf between life and death 

and im portance of seizing the day m ore accessible and poignant .   

  

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  
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Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Ou r  Tow n  –  Th or n t on  W i ld er  

 

Quest ion 

Num ber 

I ndicat ive content  

7 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 in this play, the them e of love is cent red on fam ily relat ionships – 

parental love, m arital love and also love of life. Wilder uses a 

variety of depths of relat ionships to em phasise the im portance of 

love as a universal hum an need  

 

 the m ost  significant  relat ionship in the play is the rom ance 

between George and Em ily. Their courtship and love over t im e 

em phasises the im portance of this kind of relat ionship in the 

context  of a m ortal life. ‘So – people a thousand years from  

now…This is the way we were:  in our growing up and in our 

m arrying and in our liv ing and in our dying’ 

 

 Em ily and George’s growing rom ance can be seen in the second 

half of Act  1 when they m ake awkward conversat ion and Dr Gibbs 

com m ents that  George will need a larger allowance soon, hint ing 

that  this will be needed for him  to court  Em ily.  Love is seen as an 

im portant ,  possibly inevitable part  of life 

 

 in Act  2 George’s love of Em ily leads him  to give up ideas of 

agricultural college and a baseball career.  Their engagem ent  is 

announced and Dr and Mrs Gibbs rem inisce about  their  own 

wedding. I t  is clear that  their  m arr iage has been a happy one. Mrs 

Gibbs will not  let  George see Em ily before the wedding as it  is bad 

luck. This scene shows the im portance of t radit ions in love and 

courtship. Mr Webb and George have an uncom fortable discussion 

about  weddings and what  m akes a happy m arr iage. The Stage 

Manager’s discussion of the details of George and Em ily’s wedding 

is accom panied by a general discussion of the universal ideas 

related to love and m arr iage 

 

 in Act  3, Em ily has died in childbir th and there is sorrow am ong 

her fam ily who m ourn her loss as a beloved relat ive. George is 

broken-  hearted at  her loss but  Wilder shows the dead as 

em ot ionless at  this scene. The power of love exists in the m om ents 

that  the liv ing take for granted unt il it  is too late.  
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Level Mark A01/ A02/ A04  

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Sect ion B:  Prose 

 

Pr id e an d  Pr e j u d ice –  Jan e Au st en  

 

Quest ion 

Num ber 

I ndicat ive content  

8 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Mr and Mrs Bennet  live at  Longbourn. They are a m iddle-class 

fam ily for whom  m aking good m arr iages for their  five daughters 

is very im portant . Mr Bennet  can be seen to value love while for 

Mrs Bennet  it  is all about  status 

 

 Mr Bennet  is father of the Bennet  gir ls and m aster of the 

household. He is frust rated and driven to exasperat ion by Mrs 

Bennet  and reacts by withdrawing from  his fam ily and m aking 

sarcast ic references to them . He is a likeable character, close to 

Elizabeth as they are alike in character and wit .   They are the 

m ost  intelligent  m em bers of the Bennet  fam ily 

 

 Mr Bennet  is an interest ing character as he is wit ty and self-

possessed but  his detachm ent  leads to disaster when Lydia 

elopes with Wickham . He can be seen as a weak father whose 

indulgence of this daughter alm ost  ends with the disgrace of the 

whole fam ily. This m ay lead Austen’s reader to lose som e respect  

for him  as the novel progresses. He is largely ineffect ive when 

Lydia disappears and it  is down to Darcy and Mr Gardiner to find 

her and deal with the situat ion. Mr Bennet  prefers to withdraw 

from  the world than to confront  it  

 

 Mrs Bennet  is a source of hum our in the novel with her foolish 

com m ents and obsessive desire to ensure her daughters are 

m arr ied as soon as possible. Her insensit iv ity in social situat ions 

ironically proves an obstacle to the goal of m atching her 

daughters with suitable bachelors as she m anages to alienate the 

two m ost  eligible m en available – Darcy and Bingley. Austen uses 

the character of Mrs Bennet  to em phasise the im portance of a 

good m arr iage at  the t im e the novel was writ ten 
 

 Mrs Bennet  can be seen as a cont rast  to upper-class snobs such 

as Lady Catherine and Miss Bingley. This shows that  foolishness 

is not  rest r icted to any one class in society. Mrs Bennet  lacks 

redeem ing features and is not  well liked by the reader by the end 

of the novel. She act ively encourages Kit ty and Lydia’s bad 

behaviour and t r ies to push Elizabeth into a m arr iage she does 

not  want  with Mr Collins. She does not  care if her children end up 

in loveless m arr iages so long as they are m arr ied well 
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 Mrs Bennet  has m ood swings that  lurch from  elat ion to m isery 

and back again, depending on what  is happening in term s of her 

daughters’ relat ionships. Her m elodram at ic outpour ings are a 

source of hum our in the novel but  she is also seen to be ignorant  

and em barrassing. 

 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 

clear ly relevant  

 Where response requires considerat ion of two or m ore 

features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 
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percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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Pr id e an d  Pr e j u d ice –  Jan e Au st en  

 

Quest ion 

Num ber 

I ndicat ive content  

8 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 pride is a significant  feature in this novel, form ing part  of it s t it le. 

Austen shows that  pr ide goes with prejudice, with m any characters 

displaying it .  Austen originally called the novel ‘First  I m pressions’. 

Changing it  to ‘Pr ide and Prejudice’ em phasises how im portant  she 

considered it  to be. Mary’s words near the beginning of the novel:  

‘hum an nature is part icular ly prone to (pr ide) ’are poignant  

 

 Darcy is proud of his own social standing and looks down on 

people he considers beneath him , especially the Bennet  fam ily.  His 

natural quietness adds to the sense of pr ide as he appears aloof 

and unapproachable. His com m ent  at  the ball ‘She is tolerable;  but  

not  handsom e enough to tem pt  m e’ is unpleasant  and arrogant . 

His first  proposal to Elizabeth fails in part  because of his pr ide. He 

focuses m ore on how unsuitable she is for him  as a m atch than on 

m ore t radit ional rom ant ic com m ents. Her reject ion of him  leads to 

a hum ilit y in him  and he later shows his com m itm ent  and devot ion 

to her when he puts his pr ide aside and rescues Lydia and the 

Bennets from  disgrace 

 

 Elizabeth is not  proud in the sam e way as Darcy. Her pr ide is hurt  

when she is slighted by him  at  the first  ball and as a result  she 

overcom pensates, becom ing m ore proud of herself and her fam ily. 

She takes pr ide in her abilit y to judge others but  does not  always 

get  it  r ight . She refuses to alter her opinion once form ed in the 

first  half of the novel, even in the face of very convincing evidence. 

She m isguidedly adm ires Wickham  while despising Darcy 

 

 Lady Catherine de Bourgh is ext rem ely proud. As the person with 

the highest  social standing, she is self- im portant  and overbearing 

in her at t itudes and dem eanour. She enjoys feeling superior to 

others and is a character who rem ains proud throughout  the novel 

 

 Mr Collins’ pr ide adapts itself depending on the circum stances or 

situat ion he finds him self in. When talking with people he 

considers to be his social infer iors, he enjoys bragging about  his 

social posit ion with Lady Catherine as his pat ron. When he is with 

those he considers superior,  he is obsequious and his pr ide 

disappears.  
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Level Mark A01/ A02/ A04  

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 

clear ly relevant  

 Where response requires considerat ion of two or m ore 

features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 

fully relevant  

 Where response requires considerat ion of two or m ore 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show a 

percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 

relevant  

 Where response requires considerat ion of two or m ore 

features, a percept ive, balanced approach is evident  
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To  Ki l l  a  Mock in g b i r d  –  Har p er  Lee 

 

Quest ion 

Num ber 

I ndicat ive content  

9 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 candidates m ay choose from  a num ber of characters from  the 

novel. Accept  any character from  the novel with relevant  

explanat ion. The m ost  likely characters to be chosen are:  At t icus, 

Scout , Tom  Robinson, Boo Radley or Bob Ewell 

          

 At t icus is m em orable as the defender of just ice and peace in 

Maycom b. He is an interest ing and unusual father to Jem  and 

Scout , clearly loving them  but  in an unconvent ional way.  He is 

opposed to violence, racism  and injust ice. He is an effect ive legal 

advocate, intelligent  and good at  his job. He stands out  in the local 

com m unity for a num ber of reasons, including his relat ive wealth 

in the t im e of the Depression. At t icus shows the courage of his 

convict ions when he agrees to defend Tom  Robinson. He is 

ost racised by the com m unity but  stands by his beliefs in j ust ice 

and t ruth. He is a heroic figure but  m odest , never telling his 

children about  his skill at  shoot ing 

 

 Scout  is the novel’s narrator.  She is the daughter of At t icus, an 

intelligent  and well-m eaning gir l who enjoys being a tom boy and 

fight ing to m ake her point . She has faith in the fundam ental 

goodness of hum anity but  this is sorely tested by the hat red and 

prejudice she experiences at  the t im e of Tom ’s t r ial.  She grows up 

during the course of the novel, learning that  hum an goodness 

exists alongside the capacity for evil.  She is st ill a child at  the end 

of the novel but  her perspect ive has m atured considerably   

 

 Tom  Robinson is the black m an accused of raping Mayella Ewell.  

He is 25 years old, m arr ied and father to 3 children. He has a 

st rong sense of r ight  and wrong and is a respectable m em ber of 

the com m unity before his arrest . He is kind to Mayella, feeling 

sorry for her and t rying to help her. The at tent ion he gives her 

results in her fascinat ion with him  and the false accusat ion of rape. 

He is killed in an escape at tem pt  from  prison. He is one of the 

novel’s m ockingbirds, an innocent  dest royed by evil 

 

 Boo Radley is another of the novel’s m ockingbirds. He lives next  

door to the Finches and is a vir tual recluse. He is considered to be 

a m onster by the children at  first  but  he is devoted to them  and 

keeps an eye on them . The reader learns that  he has previously 

been m ist reated by his father and kept  isolated in the house by his 

brother. He represents hum an goodness, saving the children from  

Bob Ewell towards the end of the novel 
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 Bob Ewell is a poor white m an who lives in relat ively close 

proxim ity to the black part  of Maycom b. He is father of Mayella 

and a num ber of other children. He is a lazy and violent  m an, 

dr inking heavily and beat ing Mayella. I t  is likely that  he also 

abuses her. He is a liar and is even prepared to subvert  the t ruth 

in the court room . He at tem pts to kill Scout  and Jem  in an act  of 

revenge against  At t icus but  is stopped by the intervent ion of Boo 

Radley who kills him .  

 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 

response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

part ial relevance 

 Where response requires considerat ion of two or m ore 

features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  
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Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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To  Ki l l  a  Mock in g b i r d  –  Har p er  Lee 

 

Quest ion 

Num ber 

I ndicat ive content  

9 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the big quest ion behind the novel about  the innate m oral nature of 

hum anity is reflected in the dram at izat ion of Scout  and Jem ’s 

t ransit ion from  childhood innocence to a m ore adult  perspect ive 

 

 the m ockingbird sym bolises the idea of innocence, so to kill a 

m ockingbird is to dest roy an innocent . Many characters can be 

seen as m ockingbirds:  Jem , Tom  Robinson, Boo Radley, Dill and 

Mr Raym ond are exam ples. ‘Mockingbirds don’t  do one thing but  

m ake m usic for us to enjoy…That ’s why it ’s a sin to kill a 

m ockingbird’ 

 

 the children in the novel are presented in a state of innocence at  

the start  of the novel. They harbour childish fears of Boo Radley, 

believing him  to be a m onster, but  they gradually learn that  he is a 

vulnerable m an who is showing them  kindness. They later becom e 

m ore worldly:  for exam ple, Scout  learns self- cont rol when she is 

insulted by her peers because her father is represent ing Tom  

Robinson and Jem  learns to em pathise after the incident  with Mrs 

Dubose 

 

 Tom  Robinson is an innocent  who is unprepared for the evil he 

encounters and as a result  is dest royed. His innocent  generosity in 

helping Mayella and pitying her is exploited and twisted when she 

falsely accuses him  of rape. He is killed as he t r ies to escape from  

prison 

 

 Boo Radley is an innocent  – a shy loner;  he is kept  at  hom e by his 

brother and is a neighbour of the Finch fam ily.  As the novel 

progresses, the children’s changing at t itude to him  is an im portant  

m easurem ent  of their  growth from  innocence to a m ore m ature 

perspect ive. Boo has suffered a cruel childhood but  in spite of this 

he is good and in saving Jem  and Scout  from  Bob Ewell he is the 

ult im ate sym bol of good. 

 

   

Level Mark A01/ A02/ A04  

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  
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 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Th e En g l i sh  Teach er  –  R. K. Nar ay an  

 

Quest ion 

Num ber 

I ndicat ive content  

1 0 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Krishna is the novel’s cent ral character and it s narrator. At  the 

beginning of the novel he is a frust rated and unfulfilled English 

teacher at  the Albert  Mission College in Malgudi, I ndia. He has a 

boring life,  following set  rout ines and plans.  His character is 

based on that  of Naryan him self so the novel is sem i-

autobiographical.  When his wife, Susila, and young daughter, 

Leela, com e to live with him  Krishna becom es m ore fulfilled and 

learns that  there is m ore to life than his m onotonous professional 

existence 

 

 Krishna is uninspired by teaching, claim ing that  if he were paid 

one hundred rupees for st r inging beads he would do it  with ‘equal 

fervour’. He openly adm its that  he teaches to sat isfy him self. ‘I  

did not  do it  for love of them  or for Shakespeare…’ He does 

however adm ire the dedicat ion of his students, finding him self 

want ing as an effect ive teacher 

 

 Krishna’s new life with his fam ily is blighted som ewhat  by his 

at tachm ent  to his alarm  clock which Susila unwit t ingly sells. 

Although he is t rying to change, he is st ill t ied to the com fort ing 

predictabilit y offered by the alarm  clock. He clearly feels great  

affect ion for his wife but  is held back from  showing it  by his own 

‘forbidding pr ide’. His ret icence m ay be a result  of social 

condit ioning or an aspect  of his own personality 

 

 when Susila becom es fatally ill with typhoid after visit ing the 

infected toilet , Kr ishna rem ains opt im ist ic that  she will recover. 

After an agonisingly slow diagnosis, Susila dies and Krishna is 

filled with gr ief and m isery. His em ot ional recovery com es 

through his sm all daughter, Leela, for whom  he is now the sole 

parent . He later sends her to be cared for by Susila’s parents 

 

 when a psychic writes to Krishna to tell him  that  Susila wishes to 

contact  him  from  beyond the grave, he finds new com fort  and 

fulfilm ent  from  his weekly sessions. This com m unicat ion with his 

wife leads Krishna to find a new awareness of life.  He resigns 

from  his job after realising that  happiness is based in spir itual life 

rather than physical existence 

 

 Krishna finds inner peace through solitude and m editat ion, 

eventually learning to com m unicate direct ly with Susila who acts 

as his m entor and guide. ‘The boundaries of our personalit ies 
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suddenly dissolved. I t  was a m om ent  of rare, im m utable joy – a 

m om ent  for which one feels grateful for Life and Death.’ 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  
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 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Th e En g l i sh  Teach er  –  R. K. Nar ay an  

 

Quest ion 

Num ber 

I ndicat ive content  

1 0 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

  

 the novel considers cont rast ing views of death from  Eastern and 

Western points of view. Krishna begins the novel with a western 

intellectual m indset , working as he does as an English teacher. 

Death com es from  an unpredictable source, the infected toilet  

visited by Susila where she cont racts deadly typhoid. Her 

prolonged death from  the illness is descr ibed by the doctor as ‘the 

one fever which goes st r ict ly by it s own rules. I t  follows a 

t im etable…’ He reassures Krishna that  the illness will run its course 

and that  Susila will be well in t im e. Krishna relies on his m edical 

logic but  in spite of the doctor ’s claim s, Susila dies  

 

 Susila’s withdrawal from  life is gradual and there is a sense that  

she is relinquishing her physical existence alm ost  willingly. She 

believes in the spir itual wor ld and is m ocked by Krishna earlier  in 

the novel for doing so. As well as the western doctor, she is 

t reated by the Swam j ii,  a m yst ical eastern healer who is called by 

her m other. She believes that  her daughter has com e under the 

influence of the ‘Evil Eye’. Kr ishna feels sham e that  the Swam j ii is 

there when the western doctor visits.  He is em barrassed by the 

culture of the older generat ions. The ‘last  journey’ to Susila’s 

crem at ion is a powerful and m oving piece of writ ing 

 

 the headm aster ’s belief that  he will die on a part icular date com es 

by way of an ast rologer who ‘can see past , present  and future as 

one’. Although the headm aster has found that  his life has gone 

‘precisely as he predicted’ he st ill lives. Both the doctor ’s predict ion 

that  Susila is going through ‘A perfect  typhoid run’ and the 

headm aster’s ast rological predict ion that  he will die, prove to be 

wrong. Both of these incidents dem onst rate m an’s lim itat ions in 

the face of life and death – we cannot  know the future either 

through m odern western m edicine or ancient  eastern m yst icism . 

When he does not  die on the assigned date, the headm aster uses 

this as an opportunity to start  afresh, a kind of rebir th  

 

 Krishna is m ade to confront  the realit ies of life and death through 

his experiences, not  through literature and philosophy as he has 

been used to. During an outburst  in front  of a student , Krishna 

says ‘Don’t  worry so m uch about  these things – they are t rash…but  

all the t im e the problem  of liv ing and dying is crushing us.’ I n 

dealing with the death of his wife, his old props of literature and 

rat ionalism  are useless to him  
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 Krishna’s m echanical existence after Susila’s death pivots around 

bringing up Leela and cont inuing with his j ob. He contem plates 

suicide but  responsibilit y for his daughter holds him  back from  this 

act . When he is contacted by Susila via the old m an’s psychic 

m eet ings, her spir it  nourishes him  and he finds the courage to go 

on 

 

 Krishna becom es liberated by spir itual belief and experience and is 

eventually able to com m unicate direct ly with Susila’s spir it .  He has 

to achieve the r ight  state of m ind first  which he does through 

m editat ion and cast ing off the t rappings of his old life, including his 

sorrow at  her death. Although he has lost  her in the flesh, she 

rem ains with him  forever in spir it .  ‘“Susila!  Susila! ”  I  cr ied.  “You 

here! ”  “Yes, I ’m  here, have always been here.” ’ 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  
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 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Of  Mice an d  Men  –  Joh n  St e in b eck  

 

Quest ion 

Num ber 

I ndicat ive content  

1 1 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Curley is the son of the boss and therefore has power on the 

ranch. He is sm all in stature but  well-built  and a pract ised boxer. 

He is aggressive, unfr iendly and unpopular with the m en on the 

ranch. He is host ile towards and suspicious of George and Lennie 

when they arr ive at  the ranch. He is ext rem ely bad- tem pered and 

jealously possessive of his wife. He is described as ‘pugnacious’ 

 

 Curley’s wife is the only fem ale character in the novel. She is not  

given a nam e by Steinbeck and is t reated very m uch as a 

possession by Curley. She is at tent ion-seeking and young, 

heavily m ade-up and concerned about  her appearance. She is 

very lonely and seeks com pany from  the m en who work on the 

ranch 

 

 candidates m ay argue that  both of these characters are the 

source of t rouble on the ranch but  others m ay ident ify aspects of 

ranch life such as loneliness or discr im inat ion as alternat ive 

sources of t rouble. Exam iners should be open to a range of 

supported argum ents 

 

 Curley causes t rouble for Slim  by accusing him  of having relat ions 

with his wife. Because of Slim ’s posit ion on the ranch, the respect  

in which he is held by the other m en and his fear of Slim , Curley 

turns on Lennie in the bunkhouse, fiercely beat ing him  unt il 

George gives Lennie perm ission to fight  back. Curley resents 

Lennie because of his height  and size but  he also sees him  as a 

soft  target . This event  unset t les Lennie and m akes Curley even 

m ore of an enem y to him . This intensifies Curley’s hat red of 

Lennie by the end of the novel 

 

 Curley’s wife is im m ediately seen by George to be a bad influence 

and dangerous person on the ranch. He describes her as ‘j ailbait ’ 

and warns Lennie in st rong term s to stay away from  her. His 

warning proves to be just ified by the end of the novel when 

Lennie accidentally kills her in the barn. Curley’s wife, it  can be 

argued, is only looking for com pany and is a vict im  of events on 

the ranch rather than the source of problem s  

 

 Steinbeck describes Curley’s wife as quite vain with t ight , 

sausage curls and scarlet  m ules. She t r ies to flir t  with George and 

other m en on the ranch. Steinbeck port rays her as blocking out  

the light , suggest ing that  she is a negat ive force in the novel. 
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Curley’s wife confides in Lennie about  her lost  dream s and 

encourages him  to st roke her hair . Lennie’s m isunderstanding 

leads him  to hold on to her hair  when she asks him  to let  go 

which ends with him  breaking her neck when he t r ies to silence 

her 

 

 it  is Curley’s aggressive determ inat ion to catch Lennie and shoot  

him  him self that  leads to the necessity of George’s act ions in 

shoot ing Lennie first  to protect  him . Curley shows no interest  in 

the loss of his wife, rather he is fired up by having a reason to 

pursue and hurt  Lennie. 

 

   

  Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 



54 

 

features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Of  Mice an d  Men  –  Joh n  St e in b eck  

 

Quest ion 

Num ber 

I ndicat ive content  

1 1 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 the them e of disabilit y is largely shown through the characters of 

Lennie, Candy and Crooks in the novel. Lennie is a gent le giant  of 

a m an who has learning difficult ies;  Candy is the old swam per on 

the ranch who has lost  the use of his hand in a m achine and 

Crooks is so-called because of his crooked back, caused by being 

kicked by a m ule 

 

 Lennie’s learning difficult ies are shown in the opening of the novel 

when George has to prevent  him  from  gulping down stagnant  

water at  the pond and from  pet t ing dead m ice:  it  ain’t  fresh’. 

George clearly has to look out  for Lennie and Steinbeck shows the 

effect  of disabilit y on their  relat ionship. Lennie was brought  up by 

his Aunt  Clara and, after her death, George takes on the job of 

looking after him . This is part icular ly difficult  during the Great  

Depression when m any m en st ruggled to survive. I t  is Lennie and 

George’s partnership that  gives them  st rength  

 

 George is com pelled by the opinions of others to hide the t rue 

nature of Lennie’s disabilit y. He ensures that  Lennie will not  speak 

during the m eet ing with the boss at  the ranch and looks after his 

work slips, along with his own. During this m eet ing, George lies by 

saying that  he is Lennie’s cousin and that  Lennie was injured by 

being kicked by a horse when he was a child. This explanat ion is 

considered m ore acceptable than a problem  from  birth and George 

tells this lie to protect  them  both 

 

 Lennie m ay be ‘slow’ but  he is, as George m aintains, ‘a hell of a 

good worker’. Lennie can be seen to com pensate for his learning 

difficult ies by being ext rem ely good at  bucking barley. Steinbeck 

does not  port ray Lennie as a weak character, rather, that  he is 

different  and vulnerable 

 

 at  the end of the novel, there is nothing for George to do but  to 

shoot  Lennie to save him  from  a life of m isery in a ‘cage’ or a 

painful death at  the hands of Curley. Steinbeck shows in his novel 

that  there was no provision for the disabled in Am erican society in 

the 1930s 

 

 Candy is disabled because of his injured hand, the result  of an 

agricultural accident . He has received a sm all am ount  of 

com pensat ion for this injury but  has to work in the only capacity 

he can as a disabled old m an, as a swam per (a cleaner)  on the 
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ranch. His posit ion am ongst  the m en is lowly and he is an insecure 

character. Candy speaks of his fate when he is no longer able to 

work:  ‘I  got  hurt  4 years ago’ and ‘They’ll can m e purty soon’. He 

fears being ‘cann’d’ and his only hope is to go in with Lennie and 

George and their  dream  of the farm  

 

 Crooks is disabled by being kicked in the back by a horse. He is 

discr im inated against  because he is black, so being disabled in 

addit ion  to this is a double blow. He applies linim ent  to his back in 

his room  but  is seen as an object  of fun to the other m en who talk 

of him  being beaten by the boss when he is in a bad m ood.  

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  
in the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
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features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Ro l l  o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 

Quest ion 

Num ber 

I ndicat ive content  

1 2 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Cassie is the narrator of the novel and in this role, as well as that  

of her character, she is im portant  to the novel. She is nine years 

old, the daughter of farm ers and the second eldest  of the Logan 

children. She has three brothers:  Stacey, Christopher-John and 

Lit t le Man. She is intelligent  and confident  with a st rong tem per 

and tendency to speak out . At  the start  of the novel she is naïve 

but  very loyal to her fam ily 

 

 as the novel opens, Cassie is becom ing aware of the differences 

between herself and other children. She begins to realise the 

realit y of her life com pared with that  of white children and 

protests. Cassie stands up for Lit t le Man when he rejects the 

discarded books from  the white schoolroom . She expects 

punishm ent  but  her m other shows understanding of her views 

 

 Cassie also protests against  unfairness at  the store in St rawberry. 

She learns that  white children receive preferent ial t reatm ent  to 

black children. She has to defer to a white child close to her own 

age. She also realises that  her parents cannot  prevent  this 

 

 Cassie shows ingenuity in finding ways to take revenge against  

this unfair  situat ion. For exam ple, she finds a way to get  even with 

Lillian Jean that  will not  get  her into t rouble. She learns to be 

cunning when dealing with her enem ies 

 

 Cassie learns lessons about  fr iendship through her dealings with 

T.J. She does not  really like him  but  tolerates him  and helps him  

when he is in need. She realises that  T.J. does not  understand the 

t rue nature of fr iendship, rather seeing it  as a system  of barter. He 

secret ly wishes for fr iendship based on genuine care and 

appreciat ion 

 

 by the end of the novel, Cassie learns that  her fam ily are different  

from  other black fam ilies because they own their  land. This is 

im portant  as Cassie sees how land offers security, a future and a 

sense of accom plishm ent . As a narrator she becom es less aware of 

events as the novel draws to a close but  as a character her 

significance and act ion is sustained. She runs for help when the 

lynch m ob threatens to kill T.J. and her fam ily. She realises that  

her father started the fire that  dest royed m any of the crops but  
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that  this act  dissipated the violence and drew the black and white 

com m unit ies together against  a shared threat . 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
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relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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Ro l l  o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 

Quest ion 

Num ber 

I ndicat ive content  

1 2 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  

b e m ad e:   
 

 the racism  that  dom inates m uch of this novel presents a negat ive 

view of life in the southern states. Life in the South was r ife with 

discr im inat ion and the ‘Jim  Crow’ laws (as they were known)  

ensured st r ict  segregat ion in term s of schooling, housing and 

t ransport . Black com m unit ies suffered m any disadvantages. By the 

t im e ‘Roll of Thunder, Hear My Cry’ was published in 1976, the 

Civil Rights Act  of 1964 was in place to prevent  racial 

discr im inat ion 

 

 the use of a child narrator, Cassie Logan, com bats the negat ive 

view of the novel to an extent  as she protests against  the 

unfairness of racial discr im inat ion such as the ‘white’ school bus 

and the cast  off school books passed on to the black school room . 

This shows som e hope for change 

 

 T.J.’s involvem ent  with the white boys in robbing the store nearly 

gets him  lynched. He escapes this fate but  st ill ends up in pr ison 

as a result  of his cr im es. His involvem ent  in the novel’s events is 

negat ive in it s reflect ion of life in the southern states. The novel 

ends with Cassie crying ‘For T.J. and the land.’ 

 

 there is reference in the story via the technique of flashback to the 

groups of ‘night  m en’ and their  at tacks on black people in the 

1920s and 1930s. The Klu Klux Klan had approxim ately three 

m illion m em bers in the 1920s and the swift  act ions of the lynch 

m ob in m obilising to at tack T.J. and the Logans presents a 

negat ive view 

 

 the violent  incidents in the novel cont r ibute to the negat ive 

out look;   such as the burning of the Berry fam ily and breaking of 

Papa’s leg on the way to Vicksburg. At  the end of the novel when 

Papa sets fire to the cot ton fields, the outcom e is dest ruct ive but  

also brings the possibilit y of a m ore posit ive future as the black 

and white com m unit ies have to unite to face a com m on threat  

 

  the characters of Mr Jam ison and Jerem y Sim s provide som e hope 

and opt im ism  in the reader that  not  all white characters are 

prejudiced. Mr Jam ison helps the Logans and other black people 

while Jerem y is a fr iend to the Logan children. 
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Level Mark A01/ A02/ A04  

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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1 9 t h  Cen t u r y  Sh or t  St o r ies 

 

Quest ion 

Num ber 

I ndicat ive content  

1 3 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 Hop-Frog’s nam e com es from  the m anner in which he walks. Poe’s 

narrator,  writ ing in the first  person, expounds the theory behind 

Hop-Frog’s nam e. His m ovem ent  relies on ‘a sort  of inter ject ional 

gait ’ 

 

 Hop-Frog’s disabilit y br ings him  pain but  the narrator explains that  

despite this he is capable of ‘wonderful dexter ity’.  Poe com pares 

him  to an anim al such as a squirrel or m onkey 

 

 Hop-Frog com es from  a place far away and this adds to his 

unusual aspect . I t  is described by the narrator as ‘som e barbarous 

region’.  Poe’s prose does not  necessarily encourage the reader to 

feel sym pathy for the character, but  specific details such as the 

fact  that  he is not  popular and the relat ionship he has developed 

with Tr ippet ta build a convincing picture for the reader of this 

unusual character 

 

 as the story progresses, Poe elicits sym pathy in the reader by 

referr ing to Hop-Frog as ‘poor dwarf’,  forced by the king and his 

fr iends to dr ink alcohol for their  entertainm ent .  The king becom es 

a ‘m onster ’,forcing m ore wine upon Hop-Frog who is m ade ill and 

bewildered by it .   When the king st r ikes Trippet ta, the reader is 

further m oved to sym pathy with both of them  

 

 there is som ething supernatural in the descript ion of the grat ing 

sound and Hop-Frog’s teeth are described as ‘powerful and 

repulsive’. His persuasion of the king and his fr iends to dress as 

‘Eight  Chained Ourang-Outangs’ begins his revenge against  them  

 

 the final scene of the story br ings about  Hop-Frog’s vengeance 

when the king and his fr iends are burnt  to death as he holds a 

flam e too near their  flax and tar-coated costum es.  A gr im  just ice 

is seen to be done and Hop-Frog and Trippet ta escape the palace 

and their  cruel t reatm ent  

 

 candidates can choose from  a num ber of unusual characters to 

write about  in response to this quest ion. Hop-Frog is character ised 

not  only by his nam e in this eponym ous story but  by his 

appearance which is considered by the King to be one of his great  

advantages:  ‘His value was t rebled by the king, by the fact  of his 

being also a dwarf and a cr ipple’ 
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 other stor ies that  can be used by candidates to write about  the 

presentat ion of unusual characters include:  ‘The Stolen Bacillus’, 

‘The Night ingale and the Rose’ and ‘Van Bibber’s Burglar ’ but  

reward all valid choices. 

 

   

Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
lim ited relevance  

 Where response requires considerat ion of two or m ore 
features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  
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 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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1 9 t h  Cen t u r y  Sh or t  St o r ies 

 

Quest ion 

Num ber 

I ndicat ive content  

1 3 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 

m ad e:   

 

 fear is presented in the story through the om ission of nam es by 

Wells. He refers to ‘the Bacteriologist ’ and the ‘pale- faced m an’,  

depersonalising them  and focusing rather on what  they are doing.  

The Bacter iologist ’s cool and calm  references to the contents of 

his laboratory are chilling –‘Bot t led cholera, so to speak’ 

  

 fear and tension are built  in the story during the exchange 

between the Bacteriologist  and the pale- faced m an when they 

discuss the anarchists and talk about  the t im e. This is a subt le 

building of suspense that  com es to a clim ax in the ‘disturbing’ 

thought  that  st r ikes the Bacteriologist  after the pale m an has left   

 

 the Bacter iologist ’s dram at ic pursuit  of the m an adds to the sense 

of fear as the reader considers what  disease has been stolen from  

his laboratory. The anarchist ’s desire to do what  no other 

anarchist  has done and becom e a liv ing host  for the disease is a 

terr ify ing prospect . Wells shows the reader his thought  processes 

as he m akes the decision to becom e fam ous through ‘Death, 

death, death! ’ 

 

 the react ion of the Bacter iologist  to the anarchist ’s confession 

that  he has swallowed the cholera is fr ightening in its own r ight .  

His reason for pursuing the anarchist  was to avoid the t rouble of 

m aking up another culture of his blue solut ion. I n his lack of 

concern for ethics he is the unwit t ing agent  of anarchy him self 

 

 there are a num ber of stor ies that  candidates can choose to write 

about  the them e of fear. The idea of bioterror ism  behind ‘The 

Stolen Bacillus’ com prises a significant  fear through its threat  to 

m ankind. The story is a chilling sat ire about  the role of scient ists 

in a potent ially catast rophic at tack on London 

 

 other stor ies that  can be used to write about  the them e of fear 

include:  ‘An Arrest ’,  ‘The Adventure of the Speckled Band’, ‘Lou 

the Prophet ’ or ‘The Yellow Wallpaper’ but  allow any credible 

choice of story.  
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Level Mark A01/ A02/ A04 

 0 No rewardable m ater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Com m ents about  the writer ’s use of 

character isat ion/ them e/ plot / set t ing for literary effect  show 

lim ited appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 

lim ited relevance  

 Where response requires considerat ion of two or m ore 

features, lim ited balance is evident   

Lev el  2  7-12  Som e knowledge and understanding of the text  evident  in the 
response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
som e appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is basic, exam ples used are of 
part ial relevance 

 Where response requires considerat ion of two or m ore 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sound, exam ples used are 
clear ly relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is sustained, exam ples used are 
fully relevant  

 Where response requires considerat ion of two or m ore 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Com m ents about  the writer ’s use of 
character isat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the writer ’s craft  

 Engagem ent  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or m ore 
features, a percept ive, balanced approach is evident  
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